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ABSTRACT: Higher education has increasingly realized the importance 
of engaging students in global citizenship learning opportunities to be 
more globally informed, prepared, responsible, and competent. Study 
abroad in higher education is rapidly becoming recognized as an effective 
experiential learning platform for fostering intercultural exchanges. This 
article reports on research that examined study abroad as a learning 
platform for integrating classroom-acquired knowledge with real-world 
experience. The study explored the value of short-term study abroad in the 
facilitation of students’ global awareness and knowledge, their 
identification as global citizens and endorsement of prosocial values 
associated with global citizenship, and their participation as globally 
engaged citizens. Participation in study abroad was found to significantly 
strengthen one’s affiliation with global citizenship, endorsement of 
prosocial values and motivation to engage in global citizenship activities. 
Our findings have implications for the design and implementation of 
global citizenship education curricula in higher education. 
Introduction 
Institutions of higher education have been particularly vulnerable to the pressures of 
globalization, resulting in significant changes to their academic programming and co-
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curricular activities. Over the past few decades colleges and universities around the world 
have increasingly begun to focus on new institutional agendas, largely driven by the forces 
of internationalization (Fanghanel & Cousin, 2012; Hanson, 2010; Khoo, 2011; Maringe, 
2012). Policies and ensuing curricula that address the needs of students to be better 
prepared for living and working in a world in which global awareness, and perhaps even 
global identity, are being explored. Arnot (2009) sees modern educational reform as 
encouraging the acquisition of global gaze—variously referred to as global education or 
global citizenship education. Gacel-Ávila (2005) urges a “focus on developing in 
university graduates respect for humanity’s differences and cultural wealth…turning them 
into defenders of democratic principles of their society, and true architects of social 
change” (p.125). Ndura (2007) supports this perspective, contending that higher education 
should serve to empower students to support and defend social justice, and to create 
constructive social change in local and global environments. Clearly, higher education 
institutions worldwide are well-positioned as focal points for demonstrating leadership in 
cultivating intercultural competence and global citizenship education (Gacel-Ávila, 2005; 
Pigozzi, 2006; Shultz, 2007; United Nations Secretary-General, 2012). 
Study abroad in higher education is rapidly becoming recognized as an effective 
experiential learning platform for fostering intercultural exchanges, and in so doing, 
developing sustainable global awareness and sensitivities amongst students who participate 
in these opportunities (May, 2017; Reade et al., 2013). A number of studies report that 
higher education has increasingly begun to realize the importance of engaging students in 
global citizenship learning opportunities to be more globally informed, prepared, 
responsible, and competent (Aktas et al., 2017; Bates, 2012; Ibrahim, 2005; Lorenzini, 
2013; Shultz, 2007; Tarrant et al., 2014). 
Sperandio et al. (2010) contend that, "Students' global engagement must begin with 
leaving the protective walls of the university” (p.16). Learning to be engaged global 
citizens requires students to not only utilize the traditional third-party educational 
resources available to them (e.g. textbooks, the Internet), but also to actively engage with 
and experience other cultures. Importantly, the integration of formal knowledge-based 
instruction and study abroad experiences is a critical recipe for nurturing students along the 
learning pathway to global citizenship (Lorenzini, 2013). Wynveen et al. (2012) report that 
study abroad programs, in particular short-term international experiences (i.e. less than one 
semester), are some of the fastest and largest growth areas in American higher education. 
The study abroad platform is an important pathway for learning practical communication 
skills and cross-cultural understanding through exposure to indigenous cultures and values 
in a student’s country of study. Students who encounter experiential learning through study 
abroad discover firsthand how to navigate within a global context (Soka University Faculty 
of International Liberal Arts, n.d., “Program Features”, para. 3). 
This article is based on a research study that examined study abroad as a learning 
platform for integrating classroom-acquired knowledge and real-world experience. The 
study explored the value of short-term study abroad in the facilitation of students’ 
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understandings of global and intercultural issues, their identification as global citizens, and 
for promoting globally engaged reflection and action.  
Study Abroad and Global Citizenship Education 
Global citizenship has been variously conceptualized as an appreciation for human 
inter-connectedness, an ability to see the world as others see it, a respect for cultural 
diversity, a commitment to human (and non-human animal) rights and social justice, 
support for environmental sustainability, and an obligation to take action for those 
suffering around the world (Ikeda, 2010; Noddings, 2005; Nussbaum, 1997; Pallas, 2012; 
Schatttle, 2008). Reysen and Katzarska-Miller (2013b) position global citizenship as, 
"awareness, caring, and embracing cultural diversity while promoting social justice and 
sustainability, coupled with a sense of responsibility to act" (p.860). 
Over the past few decades a plethora of worldwide global citizenship educational 
programs have been developed that aim to increase international awareness and better 
equip participants with tools to address the global challenges they will inevitably face. A 
number of scholars emphasize that preparing students for globally-engaged citizenship 
requires a curriculum that helps students connect classroom-based knowledge acquisition 
with community-based involvement, or experiential learning (Chickering & Braskamp, 
2009; Sperandio et al., 2010; Stoner et al., 2014; Tiessen & Epprecht, 2012). Along these 
lines, Lorenzini (2013) proposes that an efficacious approach for addressing global 
challenges is to use classroom-acquired knowledge to address real-world problems at the 
local, national, and global levels. He suggests that when students learn about global issues 
they become motivated to engage in proactive initiatives to effect change. Reade et al. 
(2013) comment that lacking relevant global competencies puts people at a disadvantage in 
competitive job markets. It also minimizes their capabilities to make sense of the world 
around them, negatively impacting on their potential for assuming positions of leadership 
or effectively contributing to societal change. It is vital, therefore, that educators deliver 
learning platforms that provide opportunities for students to transfer their motivation to 
acquire knowledge about global issues into meaningful proactive engagement. 
There is a general acknowledgment, supported by empirical evidence, that study 
abroad experiences provide potent opportunities for critical self-reflection, analysis, and 
synthesis (L. Stoner et al., 2014), enhance students' personal and moral development, 
intercultural competencies, awareness of global issues and commitments to social justice 
(Earnest et al., 2015; Stoner et al., 2014; Tiessen & Epprecht, 2012), and play an integral 
role in shifting participating students' values, beliefs and behaviours (deGroot et al., 2015; 
Wynveen et al., 2012). 
K. R. Stoner et al. (2014) conclude that, “Study abroad has provided academic 
institutions with a platform to potentially foster global citizenship, such that students are 
presented with the opportunities to nurture the skills required to operate in an increasingly 
interconnected global society” (p.150). Study abroad is often characterized as a 
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“transformative” experience, as students who engage in this learning platform typically 
have expectations of returning home with new perspectives and understandings about 
themselves and their place in a globalized society (Martinez et al., 2009). Along these 
lines, it would be useful to investigate possible linkages between personal transformations 
that occur through study abroad, particularly as they relate to global citizenship identity 
and engagement (Sherman, 2017). 
Overview of Research 
Purpose and Scope 
The purpose of this research was to investigate the relationship between study abroad 
experiential learning and student affinity with values and attitudes related to global 
citizenship. The study targeted four key areas to shed light on the efficacy of study abroad 
as a vehicle for global citizenship education: global awareness, global citizenship identity, 
endorsement of prosocial values, and global citizenship engagement. The study aimed to 
answer four research questions: 
1. To what extent are students who participate in study abroad globally aware? 
2. To what extent do students who participate in study abroad identify as global 
citizens? 
3. To what extent do students who participate in study abroad endorse prosocial 
values? 
4. To what extent do students who participate in study abroad participate in 
global citizenship activities? 
Method 
Our study employed a mixed methods methodology. Semi-structured interviews and 
an on-line survey were conducted with students who were enrolled in a study abroad 
course at one of two post-secondary education institutions in Toronto, Canada. The 
interview questions were aimed at generating participants’ understandings and perceptions 
of global citizenship, as well as their expectations and experiences with studying abroad. A 
thematic analysis of the interview data was undertaken using Attride-Stirling’s (2001) 
thematic network technique. 
The survey consisted of thirty-five 7-point Likert-type scale questions adapted from 
the Global Citizen Scale (Reysen & Katzarska-Miller, 2013a) and the Global Citizenship 
Scale (Morais & Ogden, 2011) in addition to questions of our own construction that probed 
participants’ expectations and impressions of their study abroad experience. The survey 
aimed at generating participants’ perceptions of their levels of global awareness, global 
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citizenship identity, endorsement of prosocial values, and global citizenship engagement. 
The survey was administered on two occasions—initially just prior to the students 
departing on their study abroad trip and then again soon after the students returned from 
their trip. 
Participants 
This study targeted University of Guelph-Humber (GH) and Humber College Institute 
of Technology and Advanced Learning (H) students who participated in their respective 
schools’ study abroad programs from May to August 2017. The total number of potential 
participants was 278 (GH = 128 [46%], H = 150 [54%]). Total interviews conducted for 
the study was 27 (GH = 17 [63%], H = 10 [37%]). 
A total of 74 students (26.6% of the total pool) completed the pre-trip survey. Only 
students who completed the pre-trip survey were given an opportunity to complete the 
post-trip survey. 65 (87.8%) of the initial 74 respondents completed the second survey. 
School representation was fairly balanced, with 51% of the total survey respondents 
attending H and 49% attending GH. The sex of the respondents varied greatly, with 81% 
identifying as female, 18% as male, and 1% as other. The mean age of the respondents was 
21.7 years, with a range of 18-46 years (SD = 3.9). The largest portion of the participants 
(40%) had just completed their 2
nd
 year of study at their respective school, with 30% 
having completed three years of study, 27% completing their first year of study, and 3% 
having completed four years of study. In terms of previous study abroad experience, just 
over 83% of the survey respondents were embarking on their very first study abroad trip, 
with 13%, 3%, and 1% having already taken one, two, or three previous study abroad trips, 
respectively. 
Findings 
The thematic analysis conducted on participant interviews resulted in five emergent 
global themes that reflected student perceptions of their study abroad experience, as it 
related to global citizenship: 
Theme #1: Global Citizenship identity is seen as both aspirational and achievable. 
Respondents commented on the notion of global citizenship in largely favourable terms. 
Many students self-identified as global citizens, although with varying degrees of 
confidence and conviction.  
“I prefer to identify myself as a global citizen because I know in my 
mind, my heart, I can respect each person for who they are and for being 
a member of this globe”.  
“I really would like to be [a global citizen] and maybe I am”. 
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“I’d like to say I’m not high on the chart, but I’m definitely there”. 
It seems that even students who don’t necessarily identify with the term “global citizen” 
can still aspire to cherish its ideals:  
“I don't think I'd ever identified with global citizenship as ‘Oh that’s what 
I am or that's what I’m not’. I think the concept behind it and the value of 
respecting culture and diversity and wanting to help with social injustice, 
I think that’s something I’ve always valued and that's something I’ve 
always wanted to work towards”. 
Underpinning the respondents’ reflections on their global citizen identity was a sense that 
global citizenship was very much a developmental pathway, and one that they could aspire 
to achieve: 
“I identify as a partial global citizen because I feel like I am aware of 
different things but not to the extent that I want to be yet, and I don't act 
upon things to consider myself a complete global citizen. I’m in the 
stages of becoming a good global citizen”. 
“I guess in a way I can consider myself a global citizen, but I could be 
more of one, if that makes sense”. 
“I feel like I identify (as a global citizen) and want to learn more about 
it”. 
Theme #2: One’s normative environment shapes one’s global awareness and global citizen 
identity. Normative environment refers to the influential effects of people and events that 
we encounter and value in our lives. Global awareness is an understanding of the world 
and our global interconnectedness to others. Respondents identified many aspects of their 
normative environments that contributed to their own global awareness and identity as a 
global citizen. These included, in no particular order of significance, the influences of 
one’s family and upbringing, friends, teachers, the news, technology (e.g. internet, social 
media), and exposure to other cultures (e.g. through studying abroad). As examples: 
“My professor’s lecture and also doing the research for the course has 
kind of compelled me to be more of a global citizen”. 
“Definitely my parents would be examples of global citizens because 
they’re always telling me to consider other people’s perspectives”. 
“I learned about global issues on TV and through news articles and I took 
a business ethics class, so through that class we learned a lot of different 
global issues and things that people face in different parts of the world”. 
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Theme #3: Intercultural exposure through global interactions enriches one’s global 
awareness and understanding. Studying abroad is often characterized as an opportunity for 
participants to undergo a transformative personal experience of some type or another. As 
our study focused on the value of study abroad learning and its potential impact on global 
citizenship understanding and engagement, respondents were asked to comment on how 
their study abroad experiences might have contributed to their understanding of global 
citizenship and their identity as a global citizen. The theme that emerged from the students’ 
perceptions reflects a positive consensus reaction to how their study abroad experiences 
impacted their lives in a meaningful way: 
“It really just opened my eyes. You never know what people are going 
through and at the end of the day everyone’s struggling with something 
and if there’s any way that we can help, then we should. So I guess in a 
way it positively changed my perspective”. 
“I’m more open to change and more open to helping and understanding 
different cultures”. 
“Particularly after going on this trip I really have noticed a little bit more 
of what I do or what others do that affects others and how actions can 
have further reach than just in the community, in Canada”. 
“I think it really just opened my eyes to make me think about how what 
we hear in the news about global issues is such a small window into 
what’s actually going on, and it’s really important to see more than just 
that little picture that we get”. 
Theme #4: The notion of interconnectivity is valued as an important aspect of global 
citizenship. This theme emerged from respondents’ comments that reflected on the 
importance of having a sense of interconnectivity with others, which makes the idea of 
global citizenship achievable. There was recognition that what we do in our lives can have 
social, environmental, economic, and political impacts on a global scale. Students also 
commented on the value of global citizenship as identifying with the entire world as one 
community, connecting with others by immersing oneself in different cultures, and having 
a sense that people around the world are similar and should be treated equally. 
There was an overall impression gleaned from the students’ responses that two key 
features of global citizenship are the notion of interconnectivity and a desire to help those 
to whom we feel connected. The following reflections are indicative of this sentiment: 
“Everybody could technically be a global citizen but to be aware as a 
global citizen, being cognizant of the fact that you are not just a part of 
your own community but you are a part of the world, and everyone in the 
world is interconnected in some form”. 
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“I think part of it is how you identify as being a global citizen. I guess 
that means that you realize you’re part of something more than just your 
community or yourself; we’re really kind of connected and our actions 
affect other people. But I think to actually be a global citizen you also 
should take action to help others”. 
Theme #5: Study abroad strengthens prosocial responsibility. The final theme that 
emerged from the respondents’ reflections speaks to the value of study abroad as it relates 
to prosocial attitudes and behaviour. Prosocial values signify personal ideals that endorse 
the wellbeing of society, such as showing empathy and helping others, endorsing social 
justice and human rights, and supporting environmental sustainability. Students were asked 
how global citizenship relates to prosocial values, and the importance of these values for 
them. Respondent comments included: 
“When you understand the concept of global citizenship you are 
supposed to respect each other for who they are. Those [prosocial] values 
should come with that understanding”. 
“It’s obviously different from one side of the world to the other. You 
don’t want to go and change what they’re doing. You want to empathize 
and have compassion and understand their side and how they do things”. 
“I mean, to me those [prosocial values] are some core values, core traits 
that I believe a person should have in order to be wholesome. It’s 
important to be not just aware but be cognizant of your impact and the 
impact that you receive from your surroundings”. 
This concludes the findings from the thematic analysis of the student interviews. The next 
segment will report on findings from an analysis of the student survey responses. A 
Wilcoxon Signed-Ranks test was run on the pre-trip and post-trip survey responses and 
produced the reported results, most of which are compatible with the themes gleaned from 
the thematic analysis. Tables 1-5 show the detailed results of the Wilcoxon Signed-Ranks 
test as they relate to each of the five salient key survey results described below. 
Survey Result #1: There was a significant positive difference in the strength of global 
citizenship identity from pre-trip to post-trip. Survey items 10 and 11 (See Appendix A) 
measured strength of identification with global citizenship. The pre-trip mean scores for 
these items indicated that, on average, respondents did not strongly identify as a global 
citizen prior to travelling to their study abroad destination. The mean scores for the two 
survey items were 4.84 and 4.92, respectively (response options ranged from 1 - 7, with 1 
being “strongly disagree” and 7 being “strongly agree”). The responses to these items on 
the post-trip survey, however, indicated a significant positive change in their identification 
with global citizenship (see Table 1). For example, the Wilcoxon S-R test for the survey 
item “I identify with global citizens” revealed that the post-trip score (mean rank = 28.7) 
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was rated significantly higher than the pre-trip score (mean rank = 20.7, Z = -5.0,               
p = .000). This result from the survey data is exemplified by this student’s response in the 
post-trip interview when asked if she identified as a global citizen: 
“If you would have asked me this well before the summer, I probably 
would have told you no, but now I think I am becoming more of a global 
citizen”. 
Table 1 Wilcoxon S-R test for Survey Items: Global Citizen Identity (Pre vs. Post trip) 
Survey Item Mean Rank Z-score P-value 














* p-value is significant 
Survey Result #2: There was a significant positive difference in intentional global 
citizenship engagement from pre-trip to post-trip. Survey items 24 - 30 measured the 
strength of respondents’ intentions to engage in certain civic activities that are associated 
with global citizenship. For the most part, the overall picture from the pre-trip scores 
indicated that the students did not feel particularly inclined to participate in these types of 
actions, with mean scores for the survey items ranging from 3.63 to 5.18. However, the 
post-trip survey responses suggested an increased motivation to participate in global 
citizenship activities. The mean scores for all post-trip survey items in this category were 
either at the same level or greater than those for the pre-trip survey, with four of the seven 
indicators showing a significant positive change from pre-trip to post-trip in the 
respondents’ intentions to engage in global citizenship activities  (see Table 2). The 
following reflection from a student interviewed in the study illustrates how the study 
abroad experience can inspire one to participate in some form of global citizenship action: 
“It [the trip abroad] influenced me to want to go on another study abroad 
to learn more about another country and possibly to volunteer somewhere 
different in the world to learn about their issues and their troubles”. 
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Table 2 Wilcoxon S-R test for Survey Items: Global Citizenship Engagement (Pre vs. Post 
trip) 
Survey Item Mean Rank Z-score P-value 
Over the next 6 months… 
I plan to do volunteer work to help individuals and 
communities abroad. 
Pre trip: 









I plan to get involved with a global humanitarian 
organization or project. 
Pre trip: 















I plan to get involved in a project that addresses 








I will work informally with a group toward 
solving a global humanitarian problem.  
Pre trip: 






I will participate in a campus forum or other 
community event where people express their 
views about global problems. 
Pre trip: 







I will deliberately buy brands and products from 
companies that are known to be good stewards of 
marginalized people and places. 
Pre trip: 







* p-value is significant 
Survey Result #3: There was a significant positive difference in the endorsement of 
certain identified prosocial values from pre-trip to post-trip. Survey items 12 - 23 
measured the endorsement of prosocial values and behaviours such as empathy, valuing 
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diversity, environmental sustainability, and responsibility to take action. The pre-trip mean 
scores for these survey items were relatively high (ranging from 5.34 - 6.80), with eight of 
the twelve indicators scoring 6.07 or higher. These rather high scores signify that the 
respondents were already inclined towards a prosocial perspective before they embarked 
on their study abroad trips. Despite these elevated scores at pre-trip, there were still some 
prosocial markers that changed in a significant positive direction at post-trip. The post-trip 
mean scores for the survey items in this category were again relatively high (ranging from 
5.72 - 6.83), with ten of the twelve indicators scoring 6.02 or higher. Table 3 shows that 
survey items measuring the endorsement of (a) valuing diversity, (b) social justice, (c) 
environmental sustainability, and (d) taking responsibility were significantly strengthened 
after the study abroad trips had completed. Interestingly, one survey item that measured 
helping others (“If I had the opportunity, I would help others who are in need regardless of 
their nationality.”) showed a significant weakening in the post-trip survey scores 
(Wilcoxon S-R test pre-trip mean rank = 20.5 and post-trip mean rank = 12.5, Z = -4.1,      
p = .000). 
Table 3 Wilcoxon S-R test for Survey Items: Prosocial Values (Pre vs. Post trip) 
Survey Item Mean Rank Z-score P-value 
I am able to empathize with people from other 
countries. 
Pre trip:  






It is easy for me to put myself in someone 
else’s shoes regardless of what country they are 
from. 
Pre trip: 







I would like to join groups that emphasize 








I am interested in learning about the many 
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Table 3 Wilcoxon S-R test for Survey Items: Prosocial Values (Pre vs. Post trip) cont’d… 
Survey Item Mean Rank Z-score P-value 
Those countries that are well off should help 








Basic services such as health care, clean 
water, food, and legal assistance should be 
available to everyone, regardless of what 
country they live in. 









People have a responsibility to conserve natural 
resources to foster a sustainable environment. 
 Pre trip: 






Natural resources should be used primarily to 
provide for basic needs rather than material 
wealth. 









If I had the opportunity, I would help others 
who are in need regardless of their nationality. 
Pre trip: 







If I could, I would dedicate my life to helping 








Being actively involved in global issues is my 
responsibility. 







It is my responsibility to understand and 
respect cultural differences across  
the globe to the best of my abilities. 
Pre trip: 







* p-value is significant 
Survey Result #4: There was inconsistent evidence to show that the students’ 
normative environment significantly contributed to global citizenship identity. Survey 
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items 1 - 5 measured the degree to which respondents perceived individuals in their 
normative environment as aligning with global citizenship. The pre-trip survey scores for 
these items indicated that, on average, respondents perceived their normative environment 
as endorsing global citizenship (mean scores were consistent and ranged from 5.30 - 5.77). 
For the most part, the post-trip survey scores reflected little change in this perception 
(mean scores ranged from 5.22 - 6.18), except for two survey items. As displayed in Table 
4, there was a significant positive change from pre-trip to post-trip in the students’ ratings 
of valued persons in their environment as approving of their global citizenship identity 
(Wilcoxon S-R test pre-trip mean rank = 23.2 and post-trip mean rank = 24.3, Z = -2.9,      
p = .004). On the other hand, there was a significant negative change from pre-trip to post-
trip in the students’ explicit ratings of their professors’ acceptance of global citizenship 
(Wilcoxon S-R test pre-trip mean rank = 29.7 and post-trip mean rank = 21.9, Z = -2.1,      
p = .03). Taken together, these results suggest that survey respondents perceived their 
normative environments as fairly supportive of global citizenship, but there was little 
evidence to suggest that this perception changed in any significant way from pre-trip to 
post-trip. 
Table 4 Wilcoxon S-R test for Survey Items: Normative Environment (Pre vs. Post trip) 
Survey Item Mean Rank Z-score P-value 
People in my family think that being a global 











My friends think that being a global citizen is 
desirable. 
Pre trip: 





-0.5 .61  
My professors who I know think that being a global 








Most students who I know think that being a global 
citizen is desirable. 
Pre trip: 






If I called myself a global citizen most people who I 
know would approve. 
Pre trip: 






* p-value is significant 
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Survey Result #5: There was no evidence to indicate that intercultural exposure 
through study abroad significantly influenced students’ global awareness and 
understanding. Survey items 6 - 9 measured the strength of the respondents’ global 
awareness and understanding, which can also be understood as global mindedness (Hadis, 
2005). As with the normative environment markers, the pre-trip survey scores for these 
items indicated that respondents felt their knowledge and comprehension of global issues 
was relatively strong (mean scores were consistent and ranged from 5.15 - 6.07). There 
was little change in the post-trip survey, with mean scores for these items ranging from 
5.44 - 6.11. Table 5 presents the Wilcoxon S-R test results for these survey items, showing 
no significant changes in the students’ level of global mindedness from pre-trip to post-
trip. 
Table 5 Wilcoxon S-R test for Survey Items: Global Awareness (Pre vs. Post trip) 
Survey Item Mean Rank Z-score P-value 
I am aware that my actions in my local 











I believe that I am connected to people in other 








I try to stay informed of current issues that 
impact international relations.  
Pre trip: 















* all p-values non-significant 
Discussion 
This section addresses the study’s findings relative to its four research questions. 
Where the results of both the thematic and survey analyses show a level of congruency, we 
conclude that there is evidence to indicate a positive outcome for the associated research 
question. This inference was made in all four research questions. The outcomes of each 
research question are discussed below. 
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1. To what extent are students who participate in study abroad globally aware?  
There was sufficient evidence from both the thematic and survey analyses to suggest 
that students who engage in study abroad self-report possessing a fair degree of global 
awareness and understanding, although their level of global awareness did not increase 
significantly by actual participation in study abroad travel. This result might be 
understandable in light of the prospect that students who are motivated to voluntarily travel 
abroad may already be oriented toward learning about people and places around the world. 
Additionally, the analyses of both the interview and survey data showed that the study 
abroad students were, for the most part, influenced by exposure in their normative 
environment to individuals (e.g. family, professors) who endorsed the notion of global 
citizenship, and events (e.g. news, social media) that informed them of global issues. Thus, 
it is not surprising that students who embark on study abroad are likely to already have a 
fair degree of global mindedness. However, Hadis (2005) advises that the predominant 
attitude (at that time) of indifference to global affairs among college students (even for 
those who do study abroad) could stand some improvement. The present study’s outcome 
suggesting that actual study abroad exposure did not seem to strengthen the students’ 
global awareness could possibility be attributed to the duration of the study abroad 
programs in which these students participated. In this study, the pool of students 
participated in a total of 22 distinct study abroad trips, with the number of travel days 
abroad ranging from 7 to 30 (M = 15.4 days, SD = 7.01). Dwyer’s (2004) findings suggest 
that greater benefits (e.g. academic, personal, intercultural development, and career 
outcomes) accrue the longer the duration of the student’s study abroad, and she suggests a 
program of at least 6 weeks duration. This appears to align with Engle and Engle’s (2003) 
findings, although recently Strange and Gibson (2017) reported that a travel duration of 
over 18 days may be sufficient for the achievement of transformative cultural and 
educational outcomes. 
2. To what extent do students who participate in study abroad identify as global 
citizens? 
There was corroborating evidence from the qualitative and quantitative data analyses 
to indicate that students who embarked on study abroad positively, but not strongly, 
embraced the notion of global citizenship and that this orientation was significantly 
strengthened after their study abroad travel was completed. As reported above, it is likely 
that students who embark on study abroad already possess an existing degree of global 
mindedness due to influences in their normative environment. This may also be true for 
study abroad students’ endorsement of a global citizenship perspective, to the extent that a 
global mindedness
1
 perspective aligns with the notion of global citizenship. Moreover, it 
has been found that one's environmental context and degree of global awareness are 
                                                      
1
 “Global mindedness entails a concern for issues and processes that affect the world, as well as awareness that local 
issues are connected to global ones” (Hadis, 2005, p. 61). 
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important determinants to identification as a global citizen (Reysen & Katzarska-Miller, 
2013a; Sherman, 2017). Therefore, our study’s findings would seem to validate prior 
research that suggests influences from one’s normative environment and one’s degree of 
global mindedness positively impact study abroad students’ identification as global 
citizens. Given their existing predilection toward an affinity with global citizenship, it 
follows that study abroad students would subsequently strengthen this orientation during 
their cultural and educational experiences abroad. The finding that global citizenship 
identity was significantly strengthened during the intercultural exposure provided by the 
travel abroad speaks well to the value of study abroad for positively contributing to 
students’ expansion of their global mindedness perspectives. 
3. To what extent do students who participate in study abroad endorse prosocial 
values? 
As with our findings for global citizen identity, there were similar indications that 
students who embark on study abroad already positively support a number of prosocial 
values and that study abroad travel contributed in some way to further strengthening their 
endorsement of certain prosocial values. There is evidence in the literature showing that 
the degree of global citizen identity is predictive of the endorsement of prosocial values 
that are often associated with conceptualizations of global citizenship (Reysen & 
Katzarska-Miller, 2013a; Sherman, 2017). Given that students in this study strengthened 
their identification with global citizenship after the study abroad trips were completed, one 
might expect that there would be a corresponding increase in their endorsement of 
prosocial values that align with global citizenship. This was indeed the case with certain 
prosocial markers (e.g. valuing diversity, environmental sustainability), but not all of them. 
This discrepant finding, along with the particularly thought-provoking result that 
endorsement of the prosocial value “helping others” significantly decreased after the study 
abroad trips, bears further investigation. 
4. To what extent do students who participate in study abroad participate in global 
citizenship activities?  
There was evidence to indicate that although study abroad students were not inclined 
to participate in local global citizenship activities prior to their study abroad travel, this 
position changed significantly after their study abroad travel. This finding is important as it 
demonstrates that experiential learning acquired through study abroad can be actualized 
into concrete global citizenship activities. 
Bourke et al. (2012) distinguish two types of global citizenship education by 
contrasting education about global citizenship with education for global citizenship. 
Pedagogical practices aimed at teaching and learning about global citizenship typically 
involves knowledge and understanding of global issues, cultures, traditions and 
institutions. This approach primarily aims to give students a sense of identification, 
connection, and potential solidarity with others around the world. In contrast, education for 
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global citizenship involves the integration of applicable skills, values and attitudes that are 
germane to active engagement as global citizens and is intended to "ensure students are 
ready to take on the role of adult global citizens and associated responsibilities" (Bourke et 
al., 2012, p. 163). In this regard, Schattle (2008) suggests that, “global citizenship now 
emerges as a verb, a concept of action” (p.3). Global citizenship education (which arguably 
includes all forms of study abroad) that promotes acting upon one’s global mindedness is 
an important aspect of cultivating a global citizenship identity. The results of our study 
show that students were not necessarily inclined to engage in global citizenship activities 
before their study abroad excursions, however, they were significantly inclined to do so 
after returning from their trips. This finding resonates with Paige et al.’s (2009) findings 
that report on the positive influence of study abroad on returning participants’ subsequent 
global citizenship-affiliated engagement activities such as civic involvement, adopting pro-
environmental practices, and philanthropic commitments. Study abroad, as an educational 
platform, appears to integrate the two important pedagogical practices of education about 
global citizenship with education for global citizenship. 
Conclusion 
This article reports on research that examined study abroad as a learning platform for 
integrating classroom-acquired knowledge with real-world experience. The study explored 
the value of short-term study abroad in the facilitation of students’ global awareness and 
knowledge, their identification as global citizens and endorsement of prosocial values 
associated with global citizenship, and their participation as globally engaged citizens. 
We report findings that support prior research on the positive influence of normative 
environment on one’s global citizenship identity, as well as suggest that students who 
participate in study abroad possess an existing orientation toward global mindedness, a 
slight proclivity toward global citizenship identity, and endorse values that are prosocial in 
nature. Moreover, we report on certain aftermaths of studying abroad that seem to indicate 
its positive impact on further strengthening students’ respective global citizenship 
identities and endorsements of prosocial values. In contrast, our research did not find that 
studying abroad had any significant influence on the degree of students’ global awareness 
and knowledge. Lastly, we found that while students embarking on study abroad were not 
initially inclined to participate in global citizenship activities, there was a significant 
increase in this proactive intent after returning from their travel abroad. These findings 
have implications for pedagogical practices with respect to the design and implementation 
of global citizenship education curricula. Study abroad is viewed as a critical experiential 
learning platform that, when integrated with educational practices that aim to foster global 
awareness and understanding, can provide a powerful learning tool that extends the 
student’s global mindedness into the realm of responsible civic action at both the local and 
global levels. 
 




Pre-trip and Post-trip Survey Means and Standard Deviations 
Note 1: Items 1- 23 are adapted from Reysen & Katzarska-Miller (2013), items 24-30 from Morais 
& Ogden (2011).  
Note 2: All survey items are seven-point Likert-type scale, from 1= strongly disagree to 7= strongly 
agree.  
Note 3: N= 74 for all pre-trip survey items. N=65 for all post-trip survey items. 
Survey Item Survey Mean SD 
















Item 3: Most professors who I know think that being a 







Item 4: Most students who I know think that being a 







Item 5: If I called myself a global citizen, most people who 







Item 6: I am aware that my actions in my local 







Item 7: I believe that I am connected to people in other 











































Item 13: It is easy for me to put myself in someone else’s 







Item 14: I would like to join groups that emphasize getting 







Item 15: I am interested in learning about the many 
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Appendix A cont’d… 
 
   
Survey Item Survey Mean SD 
Item 16: Those countries that are well off should help 







Item 17: Basic services such as health care, clean water, 
food, and legal assistance should be available to everyone, 







Item18: People have a responsibility to conserve natural 







Item 19: Natural resources should be used primarily to 







Item 20: If I had the opportunity, I would help others who 







Item 21: If I could, I would dedicate my life to helping 















Item 23: It is my responsibility to understand and respect 








Item 24: Over the next 6 months, I plan to do volunteer 







Item 25: Over the next 6 months, I plan to get involved 







Item 26: Over the next 6 months, I plan to help 







Item 27: Over the next 6 months, I plan to get involved in 







Item 28: Over the next 6 months, I will work informally 








Item 29: Over the next 6 months, I will participate in a 
campus forum or other community event where people 







Item 30: I will deliberately buy brands and products from 
companies that are known to be good stewards of 
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